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Abstract

As higher education becomes increasingly widespread and the scale of undergraduate education
continues to expand, ensuring and enhancing the quality of talent development has become a key issue. At
present, undergraduate students generally face problems such as a lack of clarity regarding their academic
discipline, insufficient motivation to learn, and low levels of identification with their studies. In particular,
when confronted with complex academic contexts and practical tasks, there remains considerable room for
improvement in their problem-solving awareness and comprehensive abilities. As a psychological
mechanism linking learning behaviour to deep-seated identity, academic commitment exerts a significant
influence on students’ professional identity. The vitality, dedication and focus embodied in learning
engagement not only directly correlate with academic achievement but also indirectly shape students’
professional identity through pathways such as emotional motivation and the internalisation of
responsibility. Consequently, this study will examine the current state of undergraduate students’ learning
engagement, professional commitment and professional identity. It will then explore the impact of learning
engagement and professional commitment on professional identity, as well as the mechanisms underlying
these effects. Based on these findings, targeted policy recommendations will be proposed with the aim of
optimising student management, enhancing the effectiveness of education, and strengthening
undergraduates’ professional identity and motivation for development, thereby contributing to the
high-quality development of higher education.

Drawing on participation-identification theory and social cognitive theory, this study employed
questionnaire surveys and interviews. A total of 1,200 questionnaires were distributed across three
universities, of which 1,109 were valid. The survey examined participants’ basic personal information, their
engagement with undergraduate studies, and their commitment to and identification with their chosen
discipline. Descriptive analysis, tests of differences, correlation analysis, regression analysis and mediation
analysis were conducted, leading to the following conclusions:

(1) In terms of mean scores, the mean scores for undergraduates’ academic engagement, professional
commitment and professional identity were all at a moderate level. Specifically, within academic
engagement, the ‘dedication’ dimension scored highest, whilst the ‘vitality’ dimension scored lowest;
within professional commitment, the ‘normative commitment’ dimension scored highest, whilst the
‘continuance commitment’ dimension scored lowest; and within professional identity, the ‘cognitive’
dimension scored highest, whilst the ‘relevance’ dimension scored lowest. (2) All dimensions of
undergraduate academic engagement and professional commitment exhibit a significant positive correlation

with professional identity. Furthermore, compared to academic engagement, the correlation between



professional commitment and professional identity is more pronounced, indicating a closer association
between the two. (3) All dimensions of undergraduate academic engagement and professional commitment
exert a significant positive predictive effect on professional identity; that is, an increase in the level of
academic engagement and a strengthening of professional commitment can effectively promote an
improvement in the level of professional identity among undergraduates. (4) Professional commitment
plays a significant mediating role in the influence of undergraduate academic engagement on professional
identity, accounting for 92.17% of the mediating effect. This indicates that the impact of academic
engagement on professional identity is primarily realised through the mediating pathway of professional
commitment, with professional commitment serving as the core mediating variable linking the two. (5)
Interviews further validated the significant influence of academic engagement and professional
commitment on undergraduates’ professional identity.

Based on the findings of this study, which examines multiple levels—including students, higher
education institutions and society—the research focuses on three dimensions: students’ autonomous
development of an endogenous pathway involving ‘engagement, commitment and identity’; the supportive
ecosystem created by institutional interventions targeting ‘behaviour, psychology and environment’; and
society’s proactive guidance regarding professional development expectations centred on ‘value alignment
and optimisation’. The study proposes specific recommendations for enhancing undergraduates’
professional identity, with a view to better promoting the development of higher education.

Key words: Professional identity; Professional commitment; Learning engagement; Undergraduate

students
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