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Abstract

Writing is the basic form of language output, which is the external manifestation of learners'
comprehensive language application ability. Feedback is a necessary part of writing teaching and has a
significant impact on improving learners' writing abilities. The implementation approach and effect of
feedback have not only become a hot research topic, but also an important influence on whether English
curriculum goals can be achieved. In practical teaching, the complexity of the writing process and the
time-consuming evaluation of writing lead to problems of "insufficiency and weakening of timeliness,
effectiveness, precision, scientificity and process" in the feedback process, which becomes a challenge for
teacher evaluation, and also provides an opportunity for the integration of digitalisation and writing
feedback. In view of this, the researcher constructed two writing feedback modes based on Pigai:
"AWEAPF" and "AWE+TF", and applied them to junior high school English writing teaching to explore
their effects on and differences in learners' writing ability, hoping to provide a new way for teachers'
writing teaching.

Based on the formative assessment, interaction hypothesis and process writing theory, this study
adopts literature research method, educational experiment method, educational measurement method and
corpus analysis method as research methods, and adopts research tools such as the writing test questions,
writing ability analysis form, L2ZLCA, L2SCA and SPSS. A three-month experimental study was conducted
on 63 students from two classes in the third grade of N Middle School in Beitun City, Xinjiang. This study
mainly explores three questions: firstly, what is the effect of "AWE+PF" writing feedback model on the
writing ability (accuracy, fluency, and complexity) of the subjects? Secondly, what is the effect of the
"AWEATF" writing feedback model on the writing ability (accuracy, fluency, and complexity) of the
subjects? Thirdly, what are the differences in the effects of the "AWE+PF" and "AWE+TF" writing
feedback modes on the writing ability (accuracy, fluency, and complexity) of the subjects?

The findings are as follows: Firstly, the "AWE+PF" writing feedback mode has positive effects on the
subjects' writing ability, which is embodied in three aspects: 1. There was a significant improvement in
subjects' writing accuracy (EFT/T), with a significant difference between their pre- and post-tests at .01
level, and there was a significant reduction in subjects' average error rate for T units (E/T), with a
significant difference between their pre- and post-tests at .01 level. 2. There was a significant improvement
in subjects' writing fluency (W/T, W/C), with a significant difference between their pre- and post-tests
at .05 level; and there was a significant reduction in subjects' error-free T-unit lengths (W/EFT), with a
significant difference between their pre- and post-tests at .05 level. 3. There was a significant improvement
in subjects' lexical complexity (TTR , SWT/WT) was significantly improved, with a significant difference

between their pre- and post-tests at .05 level; there was no significant change in subjects' sentence



complexity (C/T, DC/C), but a significant increase in the average number of T-units per sentence (T/S),
with a significant difference between their pre- and post-tests at .05 level. Secondly, the "AWE+TF" writing
feedback mode has positive effects on the subjects' writing ability, which is embodied in three aspects: 1.
There was a significant increase in subjects' writing accuracy (EFT/T), with a significant difference
between their pre- and post-tests at.01 level, and there was a significant reduction in subjects' average error
rate for T units (E/T), with a significant difference between their pre- and post-tests at .01 level. 2. There
was a significant increase in subjects’ writing fluency (W/T, W/C), with a significant difference between
their pre- and post-tests at .05 level; and there was a significant decrease in subjects' error-free T-units
lengths (W/EFT), with a significant difference between their pre- and post-tests at .05 level. 3. Although
there was no significant change in subjects' vocabulary diversity (TTR), there was a significant increase in
vocabulary complexity (SWT/WT), which was significantly different from the pre- and post-tests at .05
level; and there was no significant change in the number of clauses within the average T-unit of the subjects
(C/T), but there was a significant increase in sentence complexity (DC/C, T/S), which was significantly
different from the pre- and post-tests at .05 level. Thirdly, there are some differences in the effects of the
two writing feedback modes on subjects' writing ability, which is embodied in two aspects: 1. In terms of
writing accuracy, the effect of AWE+PF writing feedback mode is more significant. 2. In terms of writing
complexity, the effect of AWE+TF writing feedback mode is more significant. However, there was no
significant difference between the effects of the two writing feedback modes on subjects' writing fluency.
The study find that the AWE+PF and AWE+TF writing feedback models differed mainly in terms of
writing accuracy and complexity, and the reasons for the differences mainly included feedback focus,
students' level, students' involvement and teachers' monitoring. Accordingly, the researcher believes that the
ways to optimise the feedback process in writing teaching include: Firstly, teachers should guide students to
learn to use feedback to revise their compositions. Secondly, teachers need to awaken students' awareness
of writing and form stable writing habits. Thirdly, teachers should choose AWE+PF and AWE+TF writing
feedback modes reasonably according to students' needs, so as to promote the all-round development of

students' writing ability.

Key words: junior high school English; different feedback modes; writing ability; experimental study
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