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Abstract

Approaches to learning is the key to realizing the sustainable development of young children, and
good approaches to learning lays the foundation for their future growth and development. Game is the basic
way for young children to learn, and block game is one of the basic ways for young children to learn
independently. Blocks have the characteristics of low structure and easy to operate, and block game
provides a relaxing and enjoyable game atmosphere for young children's learning and development, meets
the needs of young children's independent inquiry, and conforms to the conditions for the development of
young children's quality of learning, and the block game plays an important role in the development of
young children's quality of learning.

In order to investigate the reality and developmental characteristics of children's approaches to
learning in block games, to understand the dynamic development of children's approaches to learning, and
to analyze the influencing factors of children's approaches to learning, this study observed and measured
the approaches to learning of 532 children in three kindergartens in City S in block games, and used the
methods of descriptive analysis and analysis of variance to understand the overall situation and age and
gender differences of children's approaches to learning, and the development of children's approaches to
learning at different age groups in the block games. Descriptive analysis and difference analysis were used
to find out the overall status of children's learning quality in the block game for 3-6 year olds, as well as
age and gender differences, the development of children's learning quality in the block game for each age
group, and the two-level hierarchical linear modeling was used to investigate the influence of the individual
family level and the kindergarten and classroom level on the learning quality of the young children. The
conclusions of this study are shown below:

First, the overall level of children's approaches to learning in block games is good, but the level of
each dimension of approaches to learning is not balanced; children's curiosity and interest is the highest in
block games, but their imagination and creativity is not good.

Second, the development of approaches to learning of children of all ages generally improves with age,
but there are stage differences in the development of various dimensions, and the development shows a
continuous but unstable state, with the best development of "persistence and concentration" in the younger
classes, and the best development of "curiosity and interest" in the middle and older classes; and the best
development of approaches to learning in the middle and older classes. There are stage differences in the
rate of development of the dimensions of learning quality, and in the three dimensions of "curiosity and
interest”", "independence" and '"imagination and -creativity", the development of "persistence and
concentration" is the best in the younger classes, and "curiosity and interest" is the best in the middle and

older classes. In the three aspects of "imagination and interest", "independence" and "imagination and



creativity”, the growth rate of the three dimensions of approaches to learning is significantly higher when
Kindergarten enters Intermediate Class than when Intermediate Class enters Kindergarten, while the growth
rate of the three dimensions of "perseverance and concentration" is significantly higher when Intermediate
Class enters Kindergarten than when Kindergarten enters Intermediate Class; there is a significant
difference in the quality of learning between the genders. Overall, there is no significant gender difference
in the approaches to learning of young children, but there are significant gender differences in "persistence

m

and concentration” and "imagination and creativity", with girls"'persistence and concentration" significantly
higher than boys', and boys"imagination and creativity" significantly higher than girls'. There are
significant gender differences in "persistence and concentration" and "imagination and creativity", with

m

girls"'persistence and concentration" significantly higher than boys', and boys"imagination and creativity"
significantly higher than girls'.

Third, the individual family level has a significant positive effect on children's approaches to learning,
and the classroom environment has a partially significant effect on children's approaches to learning. At the
individual family level, family socioeconomic status, family cultural resources, family upbringing time, and
family cultural atmosphere all have significant positive effects on children's approaches to learning. At the
level of the classroom, teacher education, teacher years of teaching, and teacher-child ratio had a significant
positive effect on the development of early childhood approaches to learning, while class size had a
significant negative effect on the development of early childhood approaches to learning. In terms of school
system, schools run by institutions affiliated with and managed by universities have a more significant
positive effect on the development of children's approaches to learning than private schools and public
schools. All three aspects of teacher-child interaction quality have a significant positive effect on the
development of approaches to learning dimensions.

Based on the findings, this study proposes the following recommendations to promote the
development of children's quality of learning: Firstly, at the kindergarten level, it is necessary to effectively
ensure the quality of kindergarten education and teaching, and pay attention to the educational value of
building block games; Secondly, at the teacher level, it is necessary to establish an equal and friendly
teacher-child relationship and leverage the important value of building block games; Thirdly, at the family

level, attention should be paid to investing in family education and building a good family environment.

Key words:Approaches to learning; Block play for 3-6 year olds children; individual family level;

garden classroom level
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