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Abstract

To explore the influence mechanism of campus climate on adolescents' social and emotional competence
and to examine the intervention effect of group counseling on enhancing perceived social support, this study
conducted two studies based on the ecological systems theory and the stage-environment fit theory,
employing questionnaire surveys and experimental intervention methods.

Study 1 aimed to investigate the relationship between campus climate and social and emotional
competence among junior high school students and to examine the mediating role of perceived social support.
A questionnaire survey was conducted among 870 middle school students in Xinjiang using the Delaware
School Climate Survey, the Perceived Social Support Scale, and the Student Social and Emotional
Competence Scale. The findings revealed: (1) There were varying degrees of demographic differences in
adolescents' campus climate, perceived social support, and social and emotional competence. Perceptions of
campus climate differed significantly across grades, with students in the second and third years of junior high
school and the first year of senior high school scoring significantly higher than those in the second year of
senior high school. Perceived social support showed significant differences based on family residence, with
urban students scoring significantly higher than town students. Social and emotional competence varied by
gender, grade, and family residence; girls scored significantly higher than boys in the dimensions of collective
cognition and collective management. Students in the second and third years of junior high school scored
significantly higher than those in the first and second years of senior high school. Urban students scored
significantly higher than town and rural students in the dimension of self-cognition. (2) Campus climate,
perceived social support, and social and emotional competence among junior high school students were all
significantly positively correlated with each other. Campus climate showed a moderate positive correlation
with perceived social support (r = 0.525, p < 0.01) and with social and emotional competence (r = 0.558, p <
0.01). Perceived social support was significantly positively correlated with social and emotional competence
(r=10.483, p <0.01). (3) Perceived social support partially mediated the relationship between campus climate
and junior high school students' social and emotional competence, with the mediation effect accounting for
24.69% of the total effect. This result indicates that perceived social support plays a partial mediating role
between campus climate and social and emotional competence.

Study 2 aimed to design a group counseling program focused on perceived social support and to
investigate its effectiveness in enhancing junior high school students' perceived social support levels and

social and emotional competence. Forty participants were selected and randomly divided into a control group



and an intervention group. Before the intervention, a homogeneity test was conducted on both groups to
ensure they were comparable. The intervention group received the group counseling intervention targeting
perceived social support, while the control group received no treatment. A post-test was administered after
the group counseling sessions. The results showed that the post-test scores for perceived social support and
social and emotional competence in the intervention group increased significantly, while no significant
changes were observed in the control group between the pre-test and post-test. These findings suggest that
group counseling focused on perceived social support can effectively enhance students' perceived social
support levels, thereby improving their social and emotional competence.

Key words: Social and Emotional Competence; School Climate; Perceived Social Support; Group

Counseling
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#1215 JBHE /1 (Social and Emotional Competence) e MAME 5 HIR . b A Stk £ 1515
BRI — PRI R0 a7, IRk, X — SR oA E O
MR O B I S B T SO . AL 1 RE D BRI NR 5 B E R, BAR AR
SR R A S THE SRR AT T IR R TR, A AR AR R A A S SR A8 A I 1Y
HERAA R B, 2018).  CHEHF AL 2035) MG EE “ R 7R A0 d b
KRB S RKETRENIERMEM . D&M MCHERE 7 , HaiFkae 125
HHRHEER . ERRBERERFEMHNE T, BRI RR N T &1
RVEME S, geE ., R ORI E O HIAERE AT R RZNZONE,
I TR [ K ik e T S 1 B2 R O

HAEIA(13~19 )RR PR R RIS 1, X — I 2 A B0 AR R 2
FfE R RMEEEHE B, AREVRERE, oG 1R N K & s R
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I, AT HR SR AL 2 IE N R ROt AH AR T e AR P AR A IO E ) GE IR EL 55, 2021).
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BLEZIAEA, NEE L EIR LR S SR 5 .

PR e T A H S I AR FE g P, K 5UE (School Climate) 2 #2521 4
AN BEREIT KRN EEERR S, PRI B X R E BB a5 BN
IRAE, AFEIAE S RFTE . R B B2 & H 8 BSE 2 4 Z1H (Hoy &
Hannum, 1997). A RGH R THEH, MARKETZERNIAERGE 2 H
(Bronfenbrenner, 2005), “ERAENEBEZRIMM RS, X540+ 215 B G 18 i E
HREZLW . KREMFTRRY], PR SRR R 55 RE %A e E 52 42 R 4L 21 K
REJIR (MRS, 20215 MfER], FILJK, 2017; Poulou, 2016). A2 4 H ¥ 5iE
AT Bh AR T4 15 KRR 1 AN B

St 412> S HF(Perceived Social Support) AN Al T4 230 KE, I 2R MR, Ja#
Fe XTI ) F A AT AL 22 ALY, RS Ak 23 SCHRRX AN AR 100 R R
Fh 2 0E B Je 2l ok e B TR R 25 1R T A FH (Brissette et al., 2002; Demaray & Malecki,
2002). HRAEFEACO T EB, R RS [l U Be A8 R AR I AR OB R L, A
R Z M AL 230, IR M OB 2 SCRFR A 72U EEA, AN TG +E 2 SCRFRE
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e HEAR IR s 28 1= AR (BB R RS, 2022), $RE1E 46 B 71K CURESE, 2016). H LLAEMI
QAL 2 SCRF R REAE R SVl 5 Ak 2 IS BE D 2 TR A TR A E

P A5 e 3 0 e ] o B BB A RO M) 22 2 R AR 2 1 IR RE 0 R SRR HE T TG
WHE AT R REER L. Whh, BN EDEL LG T R0 4ttt
THA AT ROV R AL Bk, ASSCE I8 I SRR 735 728 = Fh A28 1 1E FHHLE],
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1.1 S 1BEREES

1.1.1 S FRREE NI SR E

21 HE /7 (Social and Emotional Skills, SES) & F-HEEF AR, 2 i
JEEAH S (Collaborative for Academic, Social, and Emotional Learning, CASEL) T
1994 “FE1Ex($EHH, CASEL ¥ E Xy MR EEMRSE . Mil5ERe, WiE%H
AT HRORA SE B, WME B IINE . ANBRASAE BB N BT, SR H G 25 Hod
AT RS RN JE8EFE# PR ILENATAYEE: FSEmRERE ). XRE
L EEEE . AR HRE IR (Durlak et al, 2011). £ & 1E5S KR4 SY(OECD)
PAt KA SO MEESLILE bR ABRPMES TS AT i R & — R 51H
BE, JRAERTARSAEZEIER BRI oy e /). AIRER, AREH., Hagi). A
FRAZAE L RE LA S S TTAT I P 3R

T DO Ak o 1 B Be U AT FU S A e, AHECT EAMIE AT, [ A BIF ST 2 s Ak o
TERRE I “AhesHENME” o 2013 4F A0 CEANZESFLL(2013) 0 AL 2 1F iy =) AT F g -
P R SR AR T E N R B R B RIFIARR KRR JBITH S LS, 5%
Bt 2 AR T 1 R ) 2 IG5, %0 T UM L 1 AT v 5 1% R g .
NIGE 2 RZAR LA AU E 7B . AR, BIR(Q2018) LAt A BRI
RAMMA IR, EREEEE NHHE R, RSB R R AN E
e, RS HE. FESMA. FESER=ACRYGEE PN RERRE ), £
PR b i B K 5 R U AR 1 R AN RO BRASAIE . X — S iRk 1 P T 9 B AR A
JE T A 2

ZaEWNAMIT T, A IERREE ) E O MEAESER. AN EAEEE)
AR S E R IS REMEE ), B EREIR. BREE, amil,
NBR A1 BE LA R ST R SR LA
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1.1.2 & 1EREE DRI =

Fhox 1 KRR 7 B =AU H BT ER = g8 — B ARl S E bR s =R

CASEL fi BAfEH 1 4 & 45 8 hE /)& % (SSIS-SEL). Z&EFIL 46 NEIH, % H K
B, BRER., Bl ABRZHESATHERE R4 . R 4 &
Hor(1-4 7)), f35r#km, AR 21 EEE 17K -F 5 (Gresham et al., 2018).  George
Bear % A\(2011)7E CASEL FEISAEZLMZERE B, REHSEIN, ABRXR, AREHEE
FSAT IR IR VU AN RE TS, Sl 1 R bttt &1 I BE 1 & £ (DSECS-S). iZ &R It 12
AN, REAYERE 3, SRAZTORE 4 St BB RG> A7 NS 2 (George et al.,
2011). XPFPERIET P75 ME SO0, S XEAE RS E, BEEHTH
[ /D AE AR A AE SO TC 1 )

[ P 2723 Bl e AR b e w15 KR i E R AT R . AR BITER(2018)fK
R AZREWIER SR E S SOES, B TR AR -ERCRER, JFRT
5 30 MEI AR IER, BRSO NN, MAEE, BRI, B
EEL R, BREEANANEE, BERRAZETR S AU, S BE e
RE 1Ak S, DALANMARSE 70 IR BLRE T3k K, DARFAA T 38 43 S e REAA 2 e IR O«

HEM—EHPR LB S A EEES]” WH Al 7 R s B A ) 4,
AFEEBONAEL MANF. RN, BIE R MNE R SAREENNER, 3L
30 EAL, RAZWE 5 s, S E S R KRS . BT AR TN
B R S T A T, AR AR RUZ R RAE AR TR .

1.1.3 2 1FRRAE NI X R

FAA 2 RIRAE TR R AN A AL BERE R O RS 73, 5N AL 1 2
B S IRIEAT B ZFAE (2005 S R IR, MEAKRERE T ZZ XK
ARG H, HhFESARENRERZRNHM RS, WEEES R MERS
RS AT B 5 BRI o ARG FU K 22 B e A B 1R DR 3 AR N T S R A48 52
It

M PED R E IR M AL AN AE S S A BB B, A, g AR
RAFLZAN IR EERIAEH, A IR CIESEAE SN AL 2 1 K HE 77 ) 25 223
AR, EFRUZME, Poulou(2016) BT FUHE Y, ARAAN SR ML AL 5% 2R REWS & 22 fie gt
SRS REE SRR MRS ANQOI N EE M — bR, R
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R B S AR B A 9% 2R IL TR AG e 8k 22 AR A R IR BE ST R R R AR R G 3Pk
55 N 0212 T AFEAM P # AT o M e da i, WAL E S FRER R E, ¥
AR 2R 2P S R R IR R KB, 2 B (2021) AL LRI 7T L il
BE—DAESE, PEGURHLL AR R SRR R =FIEEN, B At 2 K
RE SR PR R &R . AEFEAEL T, SORINETR S SRR T Lk &1
KBTI AEZE R R . 5 B (2026) B UKL, SRR iR S
S5, R BRI AR S EREE N, JCHXHE T 5 Re TR fe it
TERIBE R . BRItz Ab, S AL BT A A2 S i i 2 15 e /I AR 3R .
PREMRE B Q025) AT T, FKEA S BIR . HEWRLKES S ENER, <&
F WA AR SRR EE IR RO . R SR AR E AR RN T LI IEE = 1
M A I RAARIS R . SR 6 RKE, FRIMSARR T K EA B R A R m] T
ik, BRGE AR N2 B R 455 R AL, 5o 1 BBE 70 B9 BARAT LR BT 72 1
HZH.

MMENHZER RIS DA S 0y 157 HA RS E IR E AR i, BRI fi
FIa ARG Ml R, Prabshis DU R g pt s 5 54 . 2T A AR
Wyt 2 AR PG A X 2 AR Se ot R, R 1 X BE R 3R S AR R IR AE 1 2 8] ) S Bk
IR 2017) R PE A /N A B B, RPN AT R A S B, B
AR SR IR RE T BRI T w18 248, IAER T B 2 AR AE e 0 W o Tk
PR, wAA BRI MNEHRES DL LRI T 5. mensE
N QRO20)FEXF ) P/ B RSN 2 AR I SR AL, AR s Az 3 (X ELA B ST 22 P
JLE, HAXEREE I RIEEBBONESE, X4 R bk 5 g S5 AL [F]
PERIRE LB R FERIFENT . By 20 (2025)IB I 4L 2 A 2B X LEWF SO R, 3T 22 A7 D4R 1Y
M BIRAE IR & TR A, RN PR3 22 A i AR 2 1 e U R BB Tk
YETase A . R ER AT D ebr, KBS T Xt BRI 2
PLER KRB WL IRE, ARERZERNH RN FERRER, CFA
AERERAARE KL T NS UG A, R ERTRES T2 . e e
FR RO IIB BUE A 2K
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1.2 RESE

1.2.1 RESRERET AT

R el 4l (School Climate), X MY A ZUR . RS RIS, &—Ff
IR R, MEX MR FIET A EESE. /£ 20 4 30 448 Litwin
Stringer(1968)¥4 2H 23 75 [l & X Ak N FAE X A€ I AR RFIESE &, 1996 4F, Halpin
FAHZURBT R 28 E 9, I MR E 2 T 58, I A&z T Mk
(Halpin, 1966). FH 2R FIFAE 112 [l 750 B IR SETERIE 70 o 1G5 2 Fo00 AR [l 0 F6L 11
MBS EE .

75 77 WA el SR ) SR e E A IR A, — TR R WA A Hoy
Hannum(1997)K 44 58 SURS el N BT A BRI B8 8% I8 0 B IR PR SRR, X FhER SR REE RE 1%
XA () BRR A FIAT AR I AR AR TR A B2 o %08 SUAE o B0 7 Hh 4 1B o &b
SEE TR R R MR AIAL A . Peterson(2000)45E N g R AR [ 470 R 4 3 08 B
R AE AR AT R AR Bl S BT B AR D 2 S B D0 [ B BT AE A B R AR IR 2, W RO R
PRGBS . IR ETIE B DA S 52 2] SCRF AR5 5 T 4RSS . Loukas 5 Robinson (2004)7E$R
e el 50 BBl 5 2 A A el 3 R 2 TR PRI DR R, TUH B SO R el B H i HLB b, A
R B AL B FFE G R SE4WIRE LA A PE R T SRR R SR N A

FEYERERI G b, P AR A “ S5 K —34F 7 HESR, Gregory Al Cornell(2009)4%
A2 el 41 ) Sl 20 A S P R A SR 47 - Bear(01 1) E FT AJERE ERE— 09 8, R
o RS Tl 4 Bl 5 S R VE RS R AT, S5 M PR P TR T AL Tl 2 4 . Rl AP 5%
25 SCREVEYE S ELHE 2 B TR &R N B3 o8 R I AS I LB

] A 253 7 R AR el A 85 i B N SO B A0 N B B3 e PR A A Bl 4 Bl (R A 55, 2009),
Jia(2009) KA T RIFESCRE . BUTSCHRE. B FN =405, R SCRa MR 2k A [H
NGB ) E R FON SRR AR Z Bk H BUM I A A B, B EAL
SIRAMRIEIE Y PRI B H REN S 5 IR IUE FINLS, R a5 N (2010) 4452 [ 4%
Bl SO SR A B R BT 3L RGN 2 1), AL OB S SR . KOG (2014)7E R
GuimE AT AR U EAL b, BRI SRR E O T D AR R T R BT RS2 B BN BR G R
JREFH FEHL2.



